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CHAPTER I 
INTRODUCTION 
Hard-o~-hearing boys and girls without speecbreading and 
auditory training are ~acing lire under one o~ the severest 
o~ all physical handicaps. 
Through inability to hear clearly it is not unusual 
~or pupils who are entirely normal otherwise to be classi~ied 
1 as inattentive or even backward in development. 
Many struggle along as best they can, stigmatized as 
stupid at home and school, shunted about in games or in the 
classroom because they are not as quick as others. Some or 
them are made to ~eel in~erior so o~ten that they accept the 
judgment in a sel~-evaluation that may remain ~ixed. Older 
boys and girls may become discouraged and drop out o~ school 
to take their chances in the labor market, where they ~ind 
themselves handicapped not only by their de~ect but also by 
their lack o~ training and education.2 
Fortunately the outlook is immeasurably brighter today 
than it was ~ormerly, ~or speechreading when properly taught 
1 Cora Elsie Kinzie and Rose Kinziet Lip Reading ~or 
Juniors, Volta Bureau, Washington, D.C., 19~7, p.i. 
2 Henry H. Kessler, Rehabilitation o~ the Physically 
Handicapped, Columbia University Press, N.Y., 1953, p. 19o. 
• 
enables these young people to cope with life in a much more 
satisfactory way • 
Statement of the Problem 
This thesis purposes to illustrate a variety of materials 
based on the Mueller-Walle method of speech reading for 
consonant "r" correlated with the school program. 
The material is to be used at the discretion or judgment 
ot the teacher to suit the specific needs of pupils in 
various stages of development in the speech reading program 
and to provide a manual suggesting to the teacher how the 
material can or may be used. 
Justification 
J'ohnsonl has estimated that approximately three out of 
every one hundred school children have hearing losses which 
are educationally significant. 
Eleanor C. Ronne! 2 urges 
That public education accept ita responsibility 
for providing hard-of-hearing children with 
both basic and compensatory educational skill 
in the regular school. 
1 Charles Van Riper, Speech Correction, Prentice-
Hall, Inc., N.Y., 1954, P• 50): 
2 Merle E. Frampton and Elena D. Gall, Special 
Education for the Exceptional, Vol. II, Porter Sargent, 
Boston, 1955, P• 284. 
2 
Scope 
Clarence D. O'Connor and Alice Streng1 state that: 
Each child with impaired hearing is entitled 
to receive an education fitting his individual 
needs. These needs may be met by including 
the following special provisions in his pro-
gram as required: 
1. Speechreading instruction 
2. Auditory training 
). Speech education 
4· Tutorial services in school subjects 5. Training in establishing the 
communicative process. 
Ruth Beckey Irwin2 maintains: 
Research is needed to develop more adequately 
the speechreading techniques now available as 
well as to investigate new procedures. 
Leavis3 states: 
There is continued demand for additional 
practice material. 
To present ways of developing a speechreading program 
based on the sound "r" as a sample of how any sound may be 
taught. 
Definitions 
Hard-of-hearing: 
Eleanor C. Ronnei4states: 
2 Ruth Beckey Irwin, S~eech and Hearing Therapy, 
Prentice-Hall, Inc., N.Y., 195, p. 162. 
3 May Hudnutt Leavis, Vocabulary Building, May Hudnutt 
Leavis, Boston 15, Mass., 1950, p.6. 
4 Frampton and Gall, op. cit., p. 260. 
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The hard-or-hearing are derined as those who 
have, or have had, enough hearing either with 
or without a hearing aid to acquire speech 
and language through the auditory pathway. 
The White House Conrerence on Child Health and 
Protection1 states: 
The hard-or-hearing are those who have lost 
all or part or their hearing arter speech 
has been established. 
Dearened: 
Arch o. Heck2 states: 
There are included among the hard-or-hearing, 
those who have lost their hearing arter having 
learned speech. Sometimes the latter group is 
rererred to as the dearened, but the recent 
tendency is to call them hard-or-hearing. 
Speechreading: 
Helmer R. Myklebust3 gives this derinition: 
Speechreading is orten called lipreading. 
Speechreading is a better name ror this ability 
because it more corre,ctly describes what is 
done. Speechreading means the ability to under-
stand what the speaker says by watching him. 
Special attention is given to the speaker's race 
and lip movements, but racial expressions, gestures, 
where the conversation is taking place and many other 
"cues" are important to the speechreader. 
l Frampton and Rowell, Education or the Handica~~ed, 
Vol. II, World Book Company, Yonkers-on-Hudson, N.Y., 1 0, 
p. 221. 
2 Arch o. Heck, Education or Exce~tional Children, 
McGraw Hill Book Company, N.Y., 1940, p. 10. 
3 Helmer R. Myklebust, Your Dear Child, Charles c. 
Thomas, Springrield, Illinois, 195b, p. 81. 
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Miriam D. Pauls 1 states: 
Speechreading is the skill that enables a person~ 
regardless or whether he possess normal or im-
paired hearing~ to understand speech by attentively 
observing the speaker. 
Auditory Training: 
2 
Myklebust gives us the rollowing derinition: 
Auditory training means training in the use or the 
hearing which remains~ so that sounds which are 
heard can be understood. 
Raymond Carhart3 states: 
The ability to distinguish sounds correctly is 
called auditory training. 
Homophenes: 
Martha Bruhn4 tells us: 
The word homophene was coined to express to 
lipreaders a word that has the same appearance 
(with respect to the visible organs or speech) 
as another word. They must be distinguished 
by the thought or context or the sentence in 
which they are used. 
1 Hallowell Davis~ M.D., Hearin~ and Dearness~ 
Rinehart Books~ Inc.~ N.Y.~ 1951~ p. 25 • 
2 Myklebust~ op. cit., p. 81. 
3 Davis, op. cit.~ p. 276. 
4 Martha E. Bruhn, The Mueller-Walla Method of Lip 
Readins~ M.H. Leavis, Boston 15~ Mass.~ 1947~ p. 13 • 
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Decibel: 
Myklebust1 says: 
Sounds as we know them are not all alike. A 
sound can be weak or strong, soft or loud. The 
loudness depends on what the scientist calls 
intensity, or sound energy. In the testing of 
hearing, the energy of sound is measured in decibels. 
The decibel often is called the unit of measure 
of sound much as a foot or a yard are units of 
measure of length. However, the decibel is not a 
fixed unit, but rather it is a ratio between the 
energies of two sounds. 
Van Riper2 states: 
The tone is increased in intensity until the 
person can hear it. This increase in loudness 
is measured in units called decibels. 
1 Myklebust, op. cit., p. 8. 
2 Charles Van Riper, Speech Correction, Prentice-
Hall, Inc., N.Y., 1947, P• 422. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
Characteristics of Hard-of-Hearing Children 
Johnson1 states: 
It will be helpful to consider briefly the possible 
over-all behavior characteristics exhibited in 
the classroom by a child with sufficient hearing 
loss of any type to cause him to have difriculty 
following classroom activities, particularly those 
requiring oral communication. 
He may become disinterested in the lesson and try 
to find other things to do to provide diversion. 
The pastimes that he finds may be very disturbing 
to the rest of the class. He may hear only part 
of a question, however, and in attempting to answer 
it may make a ridiculous statement that is amusing 
to the rest of the class. The hard-of-hearing 
child, like any other, does not like to be laughed at. 
In time he will cease to try to recite. Gradually 
he will tend to withdraw from the group. Either 
problem-disturbing behavior or withdrawal-develops 
from a feeling of insecurity, from not quite 
knowing what is going on around him. 
Charlotte B. Avery, 2 Clinical Audiologist, University 
of Pittsburgh, Pittsburgh, Pennsylvania, tells us that: 
Hard-of-hearing children respond to sound and 
speech, and when judged on this criterion alone 
often pass as normally hearing children. 
Parents and teachers do not identify the hard-of-
hearing child as readily as the deaf child because 
1 ·wendell Johnson et al., Sleech Handicapped School 
Children, Harper & Brothers, N.Y., 948, P• 314. 
2 The Bulletin of the National Association of Secon-
dary School Principals, Vol. 34, No. 173, Washington, D.C., 
Nov. 1956, p. 55. 
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of this characteristic. Hard-of-hearing children 
themselves are often unaware of their hearing 
losses since they have no standards by which to judge themselves as having deficient hearing. 
There are a number of behavioral clues which might 
suggest an aural handicap. The following are 
some of them: inattention, frequent requests for 
spoken words, misinterpretation of a question, 
cupping the hand to the ear, seeking diversion, 
cocking the head, copying during dictation, 
indifferent responses to music, abnormalities of 
speech, day dreaming, and poor scholarship. Not 
to be overlooked are truancy, lying, stealing, 
extreme introversion, and other forms of a typical 
behavior that frequently serve as compensations 
for the pupil who feels socially inadequate. Such 
behavior may depend also upon a host of other con-
ditions, but we cannot overlook the possibility 
that a hearing impairment may be a causative factor. 
From Stone & Deyton1 we learn that: 
Many individuals, including those who have been 
deaf from birth and those who have become deaf 
or hard-of-hearing through disease or trauma, 
have a peculiar sensitivity to their hearing 
loss. They dislike to ask for repetitions per-
petually; they often feel they are being laughed 
at for their inability to understand those who 
are about them, because they feel others may 
consider this a lack of mentality; and they may 
come eventually to feel they are different and 
withdraw into the comparative safety of their own 
thoughts. 
1 Stone & Deyton, Corrective Therapy for the 
Handicapped Child, Prentice-Hall, Inc., N.Y., 1953, P• 290. 
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Clarence D. 0 1 Connor1 tells us: 
Loss of hearing may be present at birth or may 
be acquired at any period during a person's life 
span. The degree of loss may vary from sl~ht 
to profound and the effect of the loss may manifest 
itself in varying degrees in personal, emotional 
and social adjustment, in educational achievement, 
and in vocational stability. The earlier in life 
that loss of hearing is identified, the sooner the 
individual can be given the special medical and 
educational assistance he needs to help him assume 
his place satisfactorily in the society of which 
he is an integral part. 
Need for Educational Program 
2 Morkovin and Moore state that: 
An aurally-handicapped person, in order to learn 
to understand conversation and to respond to it 
effectively has to advance along several fronts 
simultaneously in a closely co-ordinated way. 
He has to utilize his residual heaping by auditory 
training and gain the ability to understand 
fragments of spoken words with the help of other 
senses in the light of the situations which he 
has learned to size up. 
It has been found that with as many as 98 per cent 
of aurally-handicapped persons their hearing defects 
interfere with their learning and their social and 
economic life. The ability to speech read is 
essential for their rehabilitation, their successful 
social contacts and their mental health. 
1 Fortt-ninth Yearbook, Part II The Education of 
Exceptional ch:1&ren1 National Society }or the Study of Education, Chicago 3 , 1950, P• 152. 
2 B.U. Morkovin, and Lucelia M. Moore, Life Situation 
s;rech Readirs Through the Co-o!eration of the Senses, 
U varsity o Southern Californ a, 3551 University Avenue, 
Los Angeles 7, California, 1948-49, p. iv. 
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From Loraine Anson Dahl1 we learn that: 
Early detection and correct treatment of pupils 
with deficient hearing will help them to keep 
in their normal places, both in school and society. 
The administration of annual hearing tests to de-
tect students with impaired hearing, the provisions 
for them of lipreading and special instruction by 
a competent speech therapist is not only the duty 
but also the obligation of the educational system. 
There is no other tool of learning that can be 
more valuable to the hard-of-hearing pupil than 
the ability to read lips. It is through lipreading 
that he can remain a normal individual in the social 
group. 
In his summary of a hearing conservation program, 
Van Riper2 has included: 
••• Special educational recommendations which 
includes preferred placement, individual hearing 
aid, speech reading, auditory training or acoustic 
training. 
Corinne Rowe Brycet Former Consultant in Education of 
The Hard-of-Hearing, California State Department of Educa-
tion, states: 
Remedial instruction includes lessons in lipreading, 
auricular training, speech and voice correction, and 
1 Loraine Anson Dahl, "Why Do Secondary Schools Need 
Hearing Therapy Programs?" The Bulletin of the National 
Association of Secondary School Principals, Vol. 34, No. 173, 
washington, D.c., 195o, pp. 21 and 22. 
2 Charles Van Riper, Speech Correction, Prentice-
Hall, N.Y., 1954, P• 512. 
3 Corinne Howe Bryce, "The Classroom Teacher and the 
student with a Hearing Loss, 11 Handbook of Information for the 
Hard-of-Heariif' California State Department of Education, 
Sacramento, Ca ifornia, 1947, p. 118. 
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practice in the use or ampliriers. Benerit from 
such instruction is seen rirst in improved social 
attitudes. 
1 Ruth Beckey Irwin states: 
Auditory training is userul ror all children whether 
or not they have a hearing impairment. Learning 
to listen and discriminate among sounds will have 
a ravorable errect upon the child's attention in 
the regular classroom. 
Auditory training includes the listening to 
connected speech in stories, conversation and 
phonograph records. 
Speechreading should never be divorced entirely 
rrom auditory training; otherwise, individuals 
with hearing loss may grow too dependent upon 
their abilities to watch lips and not use their 
residual hearing. 
Eleanor c. Ronnei2 states: 
Youngsters who have congenital hearing impairment 
use lipreading (speechreading) as their rirst 
contact with speech. They use this skill and 
auditory comprehension to acquire new words and 
language power ror communication. 
Lipreading is universally helprul to the hearing 
handicapped, and its systematic teaching is a 
legitimate part of the special education curriculum 
or all ages. 
The American Medical Association recommends that 
lipreading be orfered to all school children whose 
hearing loss averages 20 db or more in the better 
ear. Lipreading is now more orten needed as an 
adjunct to hearing, while in the past it was more 
orten a complete skill. Wherever it is placed in 
1 Ruth Beckey Irwin, Speech and Hearing Therapy, 
op. cit., pp. 159 and 160. 
2 Frampton & Gall, op. cit., PP• 276 and 277• 
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the curriculum, and whatever it is called, lipreading 
remains a basic tool in the communicative process 
for all hard-of-hearing persons. 
According to the Federal Security Agency:1 
Methods 
Repetition or grades is obviously costly. Financial 
savings from the prevention or grade repetitions 
will more than offset the major part, if not all, 
of the excess cost of the hearing progr~. 
The art of lipreading is not new. The credit of the 
first successful teaching belongs to the Spanish Benedictine 
Monk, Pietro Ponce, who died in 1588. 
In England, it was the famous and learned Bishop Wallis, 
and in Holland, the Swiss physician, Amman, who first 
introduced the oral method into these countries. 
The method became somewhat better known when a German 
named samuel Heinecke, a teacher in Eppindorf, near 
Hamburg, opened a school in Leipzig in 1787. In France 
the Abbe de l•Epee introduced an oral method and sign 
language which is still in use there and which spread into 
Germany as well as into other countries. 
l "Statistics of State School Systems," Statistical 
Circular, SRS-ll.0-86 (Federal Security Agency) United States 
Office of Education, September, 1946 • 
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................ ---------------------------
Mr. Julius Mueller-Walla, 1 a f'orm.er teacher oft he deaf' 
in Hamburg, after years of caref'ul study, developed a system 
dif'fering f'rom the customary methods and especially suited 
to those who have become deaf' in adult life. 
The advantages of the German method were recognized 
more and more, and f'inally this was the method used not only 
in Germany. but also in other countries. 
Ruth Beckey Irwin2 quotes: 
Montague gives an excellent review of' the six 
methods developed by Bruhn, E.B. Nitchel, Kinzie. 
Jena, Mason and Morkovin. The Mueller-Walla Method, 
used by Martha Bruhn about 1902, works into 
meaningfUl material f'rom syllables which are easy 
to see to those which are invisible. 
Edward B. Nitchie (1902) gave his attention to 
psychological aspects of' lipreading. Although he 
never f'ollowed the Mueller-Walle Method, he gave 
much time to the analysis of' the speech movements. 
As he recognized that only half' of the speech-sound 
movements were visible, he worked f'or whole 
meanings. Cora Elsie Kinzie, believing they 
could not be improved upon, took over the first 
three lessons of' the Mueller-Walla Method. 
Bruhn, Nitchie and Kinzie were similar in their 
methods in that they (1) analyzed visible speech 
movements (and practiced these movements in words 
and sentences) and (2) recognized that the mind 
must be trained to grasp meaning of' speech move-
ments that cannot be seen. 
1 Martha E. Bruhn, Lip-Readin~ for the 
P. Nichols & Son Co., Lynn, Mass., 19 7. 
2 Irwin, op. cit., PP• 161 and 162. 
Deaf, Thomas 
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Montague uses no syllable practice at all. Key 
words, phrases, sentences, and stories related to 
particular movements are used. 
The Jena method calls attention to the feel of 
the movement of the sound. The pupil recites 
with the teacher and is advised to sense the 
feel of what happens when he talks. A great 
point of rhythm is made. 
Mason's method was developed through the use of 
films based on the various movements of speech. 
These films are used after the student has 
mastered the theory and fundamental principles of 
lipreading. 
Morkovin carries on the idea of silent film, but 
dramatizes "life and situations." A combination 
of all methods is possible with the Morkovin 
approach. 
Eleanor c. Ronnei1 states: 
Methods used in lipreading like the methods 
employed in teaching reading have changed focus 
considerably in the past fifty years. Both 
types of teaching have worked up from the alphabet 
system through syllables and words to the "whole 
thought" method. Knowledge of how the sounds 
of speech are formed, and rapid recognition of 
their visible forms are learned by association, 
repetition, and contrast; they become the basis 
for understanding of thought of lipreading. 
2 Ruth Bartlett, Fern Nelson and Kate Morphy state: 
Every teacher has his own method based upon one 
of four or five fundamental systems which have 
1 Frampton and Gall, op. cit., P• 276. 
proved erricient over a period or years. The 
systems vary in procedure from a blending o~ 
syllables into words, words into phrases, phrases 
into sentences, to a kinesthetic recognition or 
what has been said by having practiced the ".feel" 
o~ the words in one's own speech organs. Methods 
are adapted to the pupils' needs; no pupil is 
asked to ~it a method. 
Charlotte B. Avery1 tells us: 
Encourage the student with an aural handicap to 
recite. !Perhaps he will need questions phrased 
so that one word answers are all that are required.) 
He should be made to ~eel a real place in the class. 
His vocabulary growth may lag somewhat i~ he is not 
given opportunity to enlarge it. For this reason 
the aurally handicapped student needs an emphasis 
on vocabulary building. 
Bruhn2 states: 
Teachers o~ lipreading should impart knowledge as 
well as develop skill. 
Leavis3 states: 
The lipreading lessons should help the hard-o~-hearing 
child in his regular school work. Thererore, the 
lipreading teacher should know what each grade child 
is studying in reading, arithmetic, geography, etc. 
and correlate her exercises and stories accordingly; 
always keeping ~irmly in mind that Lip Reading is 
her main responsibility. 
2 Martha E. Bruhn, The Mueller-Walla Method o.f Lip 
Reading, M.H. Leavis, Boston 15, Mass. 
3 May Hudnutt Leavis, Beginni~ Lip Reading, 
May Hudnutt Leavis, 386 Commonwealth ~e., Boston, 1949· 
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CHAPTER III 
MANUAL OF DIRECTIONS FOR TEACHING "r" 
The purpose o£ this study is to construct a manual or 
illustrative teaching materials based on the Mueller-Walla 
method or lipreading (speechreading) as introduced into this 
country by Martha E. Bruhn. 1 
The sound "r" was chosen f'or this study. It pre-
supposes knowledge or the movement of' the more visible conso-
nants: m, b, p; r, v; s, c, z; sh, ch, ge, j; th, and w, wh. 
It also presupposes knowledge or the ten vowel sounds and 
their spellings as suggested by Leavis. 2 
Because this study purposes to present "r" sounds in 
initial, medial, and rinal position in words, sentences, 
anecdotes and historical data through auditory, visual, and 
kinesthetic senses by means of' hearing, seeing and reeling, 
it is divided into the rollowing seven parts: 
1. The development or the sound "r" and its appearance 
on the lips. 
2. The development or syllable drills using "r" plus 
the vowel sounds. 
1 Martha E. Bruhn, The Mueller-Walle Method or 
Lipreading, M. H. Leavis, Boston 15, Mass., 1947. 
2 May Hudnutt Leavist Vocabularf Building, May Hudnutt 
Leavis, Boston 15, Mass., 1949, pp. 11- 5. . 
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3. The development of a vocabulary built from the 
syllable drills • 
4· The development of rhythmic units of speech. 
5. The development of sentences and exercises based 
on the vocabulary and the rhythmic units of speech. 
6. The development of stories as suggested by the 
vocabulary. 
7. Suggestions for testing the pupil's speechreading 
ability. 
Aims 
DEVELOPMENT OF THE SOUND "r" AND ITS 
APPEARANCE ON THE LIPS 
To develop a "feeling" for the sound "r" by saying 
it correctly, hearing it said correctly, watching others 
say it correctly, and by writing it correctly. 
To teach to the pupil, or pupils, that the new sound "r" 
which is going to be taught, and from which a speechreading 
vocabulary is to be taught, is barely visible on the lips. 
To explain, when necessary, that this sound may be con-
sidered a dog growling, a lion roaring, or a gargling sound. 
Some phonetic books say that in making this sound there is a 
slight rounding of the lips. But because there may be a 
tendency to substitute "w" for "r", explain that we assume 
a amiling position of the mouth while making the sound. 
We note that the tongue blade spreads from our teeth on the 
17 
one side to the teeth on the other side with the tongue tip 
slightly raised behind, but not touching, the teeth or gum 
ridge. 
Procedure 
Have pupils listen and watch while the teacher says the 
sound. 
Have pupils watch each other say the sound to see how 
it appears on other's lips. 
Have everyone say the sound together, listening and 
watching the appearance o~ lips. 
Have pupils write the sound as they say it in their 
notebooks. 
A picture o~ a lion roaring, in the zoo or in the jungle, 
can be pasted at the top o~ the page beside the letter "r." 
Play the recording, "Roaming in the Gloaming" by 
Sir Harry Lauder and have them all listen ~or the exaggerated 
trilling o~ the "r". Explain that certain people, the 
Scotch in particular, do this with the tongue tip while other 
people like the Germans make this sound "r" in the throat. 
Let pupils join in the singing ~or pure enjoyment. 
DEVELOPMENT OF SYLLABLE DRILLS 
The strongest argument in favor or the use or syllables 
is that only one mental process is required and the student 
can concentrate his whole attention on the various movements 
o~ the organs o~ speech. By constant repetition, these 
18 
combinations that occur in practically every spoken sentence 
are recognized subconsciously$ and become a very material 
help in reading sentences. 1 
Aims 
Through rapid, rhythmic syllable drills to identify 
sequence or movement. 
By identirying sequence or movement subconsciously, the 
grasp or meaning becomes spontaneous and direct. 
Procedure 
The teacher should have on the board where it is visible 
to all students in the speechreading class the rollowing 
syllables: ra - ro - roo - ra - re - rou -ri - roi - rer 
raw. 
In an audible voice the teacher repeats the ten vowel 
sounds, pausing slightly between each sound. 
The pupils watch the teacher closely. (They are all 
familiar with the ten vowel sounds and how they appear on 
the lips.) 
In an audible voice the teacher repeats the ten "r" 
syllable sounds as written on the board, pointing toward each 
sound as she says it but being sure that her face is visible 
to the pupils in the speechreading class. 
The teacher may show the appearance of these sounds from 
the side view, also, as some pupils read lips from the profile 
as well as, and sometimes better than, they do by watching 
1 BrUhn, op. cit., p. 9. 
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the face directly. 
In order to see and feel what the sound is like it is 
necessary that the pupil say the sound, feeling the place-
ment of the tongue, being aware of the mouth opening and 
lip movement. They should also note the quick movement from 
"r" to the vowel sound. 
The pupils watch each other as they say aloud the 
syllables. 
The pupils watch each other as they say the syllables 
inaudibly. 
The teacher has the pupils listen as she says the ten 
syllables to determine whether they hear a syllable which, 
in itself, sounds out a one syllable word. 
The following five words should be picked out: 
row ray rye Roy raw 
If the words were not picked out by the pupils, the 
teacher should point to the sound as she names it. She can 
then write the word, correctly spelled, under the syllable. 
From these five words, the first syllable drills are 
given. 
Two different methods of presenting syllable drills have 
been developed. One is the use of three words of one syllable 
used in a sequence. The sequence is varied three times so 
that each word is seen in a different position each time. 
20 
Illustration; 
raw ra ro 
raw ray row 
ra ro raw 
ro raw ra 
tho sho -~-ro 
though show row 
sho tho ro 
ro sho tho 
The pupils distinguish in which order each drill is 
given by the teacher and by each other. 
1 
Bruhn suggests the new syllable with and old, to form 
short meaningful sentences which may eventually grow into 
longer meaningful sentences. 
Illustration: 
we se we see 
we so we sew 
we ro we row 
We row the boat. 
We row the boat for rather. 
we sho we show 
sho me show me 
row me row me 
1 ibid, p. 22 
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Row me down the river. 
we ma sho 
tha ma sho 
tha ma ro 
we may 
They may 
They may 
show 
show 
row 
They may show me how to row a boat. 
THE DEVELOPMENT OF A VOCABULARY 
BUILT FROM THE SYLLABLE DRILLS 
A hard-of-hearing pupil needs to know words. If he does 
not know the words, he cannot read them on the lips. The 
best we can do---is to teach him many words by which he may 
more easily grasp the meaning of other studies---show him how 
to use that word, with its several meanings, in sentences.1 
Aims 
-
To develop a vocabulary from the ten "r" syllables 
already studied and used in syllable drills. 
To learn the shades of meanings of these words for 
ruture use in rhythmic speech units and later in sentences. 
Procedure 
The chart of the ten "r" syllables should be on the 
board with the five one syllable words written under the 
correct syllables. 
Illustration: 
ra - ro - roo - ra - re - rou ri roi rer - raw 
row ray rye Roy raw 
1 Leavis, op. cit., p. 7. 
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Begin with the £irst syllable ra. 
Bruhn omits this syllable altogether but the writer has 
£ound three words which she thinks worthwhile here as they 
will serve as a sample as how to continue developing words 
with the other syllables. 
The teacher may ask i£ the pupils know o£ any word which 
he has heard or used that begins with the sound "ra." The 
teacher might state here that there are very £ew, in £act, 
she can only think o£ two common ones. In the older classes 
where pupils attend £ootball games someone may suggest the 
cheer word - Rahl I£ not, the teacher can place the word 
under the syllable " " tt ra. 
In the classes where the pupils have studied about India 
or the Malay Peninsula or may possibly have seen on television 
personages .from these countries, the word "rajah" may be 
remembered. I.f not, the teacher may write the word "rajah" 
under the word "rah" in the .first column o.f syllables in the 
chart. 
Then, i.f the teacher happens to have a picture o.f a Ratha, 
she may show it to the class explaining what it is, where used. 
Now the class should have a chart similar to this in 
their notebooks: 
ra ro - roo - ra - re - rou ri roi - rer raw 
rah row ray row rye Roy raw 
rajah 
Ratha 
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When completed, the vocabulary chart may be as lengthy as 
the time allotment allows. 
The charts on pages 26, 27, 28 may serve as a sample. 
A suggestion is orrered to the teacher that she use a 
good dictionary and perhaps an encyclopedia to help develop 
the vocabulary and that she keep a rile o~ pictures illustra-
ting the vocabulary words. 
Pupils should be aware o~ the words that are homonyms 
and homophenes, these having been studied with their previous 
syllables and word lists. A list headed ''Homonyms and 
Homophenes" can be added to their notebooks. 
Pupils should also be made aware or the ract that "re" 
is a prerix. Ir pupils don't know what a-pre~ix is, now is a 
good time to teach it, its derivation and how it helps us in 
determining the meaning of a word. Illustration: visit, 
revisit; call, recall, etc. A list of these words should 
also be added to the notebooks. 
With this vocabulary study pupils can be made aware of 
the part that words play in the sentence. The word that we 
are talking about in a sentence is called the subject, and it 
is usually a noun. The word that shows what the noun or 
subject is doing is called the verb. Some words can be both 
a noun and a verb according to the use in the sentence: 
row, n. a rank, a rile, a series of things in a 
continuous line. 
There are six desks in the rirst row. 
row1 v.t. to move a boat by oars. 
row1 n. as part of' a compound word such as "rowboat." 
All of' the above materials should be in the notebooks 
of' the pupils. 
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.. 
Vocabularz Chart 
ra ro roo ra 
rah ' room ray row 
rajah roe Ruth rays 
Ratha robe rule raise 
rope ruler ravens 
Rome rooster raisin 
roam Roosevelt rain 
rose Roumania rainbow 
rogue rhubarb radium 
rove railroad 
Rover reindeer 
roll Raphael 
role 
roan 
Rhone 
re ri rou roi 
ream rye rouse Roy 
reap rhyme round royal 
reef' ripe royalty 
region rif'e royalties 
reel rif'le 
real rival 
Revere rise 
reconstruction rice 
.. 
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Vocabulary Chart Cont. 
re ri rou roi 
refrigeration rile 
republic rhinoceros 
Rio Grande Wright Bros. 
rer raw* 
rob 
roc (bird) 
rock 
wrong 
Robin Hood 
Rocke :feller 
"r" Blends 
:f'r br pr cr 
:f'ro broke prose crow 
:frozen broom prone crane 
:fruit break proo:f crowd 
:frame brave praise cross 
:freight Braille prey crown 
phrase breeze preach 
a:fraid brie:f pre :fer 
:free bright president 
:freeze brow price 
*The vocabulary in this list is designed :for use in the 
Eastern American Dialect region only, using either the 
sound [JJ or the intermediate sound en J. 
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"r" Blends Cont. 
f'r br pr cr 
'£ry brown surprise 
fright broil prow 
frog brought prod 
gr tr thr str 
grow true throat stray 
groan tray throne strain 
gray tree thrown Stradivarius 
grain treasure threw string 
great trial through strong 
growl trowel three 
tropics thrive 
scr shr 
scrape shriek 
screw shrink 
scream shrill 
shred 
shrine 
shrub 
shroud 
"r" With Short Vowels 
'"' 
,v v 
"' a e 1: G>* v u 
rat red rib rub 
ram rest rip rum 
rap restaurant rim rubber 
wrap wren river ruf'f' 
wrapper Renaissance ri:rt rust 
raspberry Rembrandt rig rush 
rattlesnake riddles rug 
Riviera run 
rut 
rudder 
*The vocabulary in this list is designed f'or use in the 
Eastern American Dialect region only, using either the 
sound c -:>J or the intermediate sound L -p :~. 
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THE DEVELOPMENT OF RHYTHMIC UNITS OF SPEECH 
Language consists o~ Units of Speech. These may be single 
meaningful sounds ~orming a word, sequence of sound constitu-
ting a short sentence, or a stress group consisting o~ several 
words intimately connected by thought. The units o~ speech 
we master make up our linguistic equipment. 1 
Aim 
To help to develop by frequent drill and repetition 
familiar phrases and quotations. It is by means of these 
familiar phrases and quotations that a speechreader is often 
enabled to pick up the thread of conversation. 
Procedure 
We try to begin with that which is known and proceed to 
that with which the pupil is not so ~amiliar. 
Referring again to our syllable chart we determine that 
the ~irst word to begin with will be ~ As the pupils 
have already discussed the meanings o~ the word in their 
vocabulary list, they are ~amiliar with the word. 
Get ~rom the pupils as many ~amiliar units of speech as 
possible, the teacher always having in the background her own 
list to supplement what is lacking from the pupils. From this 
background list she may be able to suggest phrases omitted 
1 Bruhn, op. cit., p. 12. 
30 
by the pupils. She may stimulate thought by asking questions 
or by beginning a sentence and letting the pupil ~inish it. 
She may hum (loud enough for pupils to hear) a tune suggested 
by some word in the vocabulary. 
Illustration: Row, row, row your boat, etc. 
When the red, red robin comes, etc. 
Roaming in the gloaming, etc. 
She may also use riddles and guessing games. 
THE DEVELOPMENT OF SENTENCES AND EXERCISES 
BASED ON THE VOCABULARY AND RHYTHM! C UNITS OF SPEECH 
Aim 
To learn to take an active part in conversation. To 
enable the student to acquire skill in catching an oral ques-
tion, ability to hold it in mind and then turn it into 
answer ~orm by association o~ ideas. The student trains his 
powers o~ concentration and acquires con~idence in taking an 
active part. 1 
Procedure 
The attention o~ the pupil should be directed to the 
subject of the exercise. He should understand clearly the 
part he is to play and the nature o~ the exercise. 
All sentences are based on the vocabulary and rhythmic 
units o~ speech already studied. 
1 Brunn, op. cit., p. 18. 
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In preparing sentences, certain rules should be observed. 
1. The sentences should be natural conversational rorm. 
2. They should be derinite. 
3. They should have rhythm. 
4. Use words that illustrate the movements taught in 
the lesson. 
5. They should be suitable to the age, grade, and 
development of the pupil. 
6. They should be interesting. 
7. As the work proceeds, much valuable information may 
be woven into the sentences helprul with their other studies. 
Discussion for and against word rGr word repetition have 
been going on ever since lipreading began to be taught to the 
adult hard-of-hearing. For the beginner it is absolutely 
necessary. The eyes should be trained ror accuracy. Word for 
word repetition may be compared to translation in the study 
of a foreign language. It is a crutch to be used at first 
but put aside as soon as possible. 
However, word for word repetition can and should be 
made a helpfUl teaching device. It belongs under the head or 
"Eye Training." The secret of success in mastering the 
subject or lipreading lies neither in eye training alone, 
nor in mind training alone; but in well balanced practice 
of the two. 1 
1 BrUhn, op. cit., p. 13. 
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Pupils should be aware of words that sound alike. They 
have studied these as homonyms in school. They also are aware 
of sounds that look alike on the lips and should have a list 
of "r" vocabulary. From the context oft he sentence the 
correct homonym or homophene is understood. 
In drilling on sentences, the following device is used: 
1. Clue words are written on the board such as rain, 
reign, rate, raid, rained, reigned. 
2. The teacher never assumes that a definition is known 
but always gets from the pupil his knowledge of what the word 
means and supplements her knowledge where necessary. 
3. Phrases containing the word "rain" are used audibly. 
Illustration: 
Rain, rain, go away. 
Singing in the rain. 
Rainfall 
Rain came down in torrents, etc. 
4. Teacher tells the pupil she is going to give him a 
sentence containing the word rain. She is to give it 
inaudibly, and he is to tell her what he reads from her lips. 
Illustration:: 
I like to walk in the rain. 
5. The same procedure is used until all the words 
homophenous to "rain" have been used. 
6. The next st.ep helps .the child to test his ability 
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with these same homophenous words. The teacher states that 
she is going to use the same sentences, varying their order 
and giving no clue word. 
7. She continues the same way with all the homophenous 
words in their vocabulary list. 
The next step is to develop a simple exercise from a 
sentence. 
It is very important for the lipreader to learn to take 
an active part in conversation, and not be a listener only. 
This is accomplished by group exercises and by question and 
answer exercises. The purpose of the question and answer 
in lipreading is not primarily to elicit the answer. It is 
to enable the student to acquire skill in catching the oral 
question, ability to hold it in mind and then turn it into 
answer form by association of association of ideas. The stu-
dent trains his powers of concentration and acquires confidence 
in taking an active part.1 
There are many ways of stimulating activity by questions 
and answers. One is to have several pictures around the room 
for the pupils to look at and discuss. These may be histori-
cal pictures depicting historical events which are to be 
discussed later as stories. 
1 ibid, p. 18. 
Illustration: 
Paul Revere's Ride 
Washington Crossing the Delaware 
The Rushmore Memorial 
The pupil must know his definite part in this exercise. 
First, the teacher and pupil must talk over, audibly, a brief 
resume of each picture. 
Then the teacher may start the game inaudibly. 
Illustration: 
"I'm thinking of a cold winter night in December. It 
was long, long ago. The men were rowing their boats across a 
river. Which picture am I describing?" 
Let pupils continue inaudibly. They may describe a 
person in the picture as well as the picture as a whole. 
Another very simple way to stimulate expression on the 
part of the pupil is to play an old but interesting game, 
inaudibly. 
Illustration: 
"I'm thinking of something in this room that is red." 
"I'm thinking of something in this room that is round." 
Let pupil who guesses correctly take a turn at describing 
something inaudibly. 
This is good practice as they learn correct enunciation 
without exaggerated lip movement. They also learn to use the 
vocabulary they have studied. 
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A~s 
THE DEVELOPMENT OF STORIES FROM THE 
VOCABULARY STUDIED 
To impart knowledge as well as to develop auditory and 
speech skills. 
To provide material of interest at each level to quicken 
the mental progress. 
To provide graded material according to age~ ~ptitude and 
skill in order that each pupil make satisfactory progress. 
To re-educate where necessary those hard-of-hearing~ who, 
from lack of use or other reasons, need training in discrimina-
tion of sounds. 
To train for everyday living. Choose from magazines, 
articles of information, current events~ anything of general 
interest providing it is well written. 
Procedure 
The lesson period should be divided into four parts. 
1. Definition of movement or movements of new sound. 
These movements are shown on the lips and contrasted with 
those previously studied. Show from different angles. 
Questions about visible characteristics of the sounds may 
be asked. 
Give syllable drills leading up to phrases or sentences. 
Sentences based on vocabulary words of the new lesson. 
Teacher should be familiar with the sentences and be 
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ready to change or adapt them to the needs or her pupils. 
2. Some sort or written work as suggested by the lesson. 
3. Story or Brier Talk. 
4· Group Practice or Question Period. 
This plan cannot be rollowed exactly. The lesson period 
cannot be divided into rour equal parts. sometimes the new 
movement will take more time than at others; or the group 
exercises may take more time. But the idea or the rour parts 
should be kept in mind and used as orten as possible. It has 
been used with marked success. Moreover, it holds the 
attention or the pupil throughout the lesson. 
The writer purposes to rollow along, wherever possible, 
Miss Bruhn1 suggestions, endeavoring to show him speechread-
ing correlates with the school program. 
As much illustrative matter as can be round in the 
library, in magazines, and encyclopedias should be collected 
ror use in making explanations simpler and more easily under-
stood by the pupils. 
The chier aim ror the speechreader is to understand 
conversation in everyday rapid speech. The value or speech-
reading is measured by its practical everyday application 
outside of the classroom. 
The stories round under the title Materials correlate 
with school subjects at some period in the pupils' educational 
development. 
1 ibid, p. 16. 
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SUGGESTIONS FOR TESTING THE PUPILS' 
SPEECHREADING ABILITY 
To have pupil ascertain his own ability to speechread 
material studied or new material presented. 
Procedure 
Some devices have already been given under the sug-
gestions £or games. 
The pupil may take the role o£ teacher. This may be done 
in games as previously suggested or the £ollowing device is 
good practice, especially arter a vacation period: 
Pass out slips or paper to each pupil. 
Tell each pupil he is to write on the paper three things 
he did during the vacation period. Each thing he did is to be 
written in a separate sentence. 
Pupils may take turns reading to the class, inaudibly, 
one o£ the things he did on the holiday. Then the rirst one 
to tell him what he said can read one or his statements. 
This is gqod practice for the teacher and always stimulates 
curiosity if nothing else to see i£ the teacher can read the 
lips or the pupils. 
Riddles are usually a successrul means especially with 
younger children. Pictures of rabbits, racoons, cherries, a 
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rattlesnake, etc. may be placed around the room and act as 
clues to the basic sentences £or the riddles. 
True and £alae tests based on material studied may be 
given as a written test. 
Spelling matches may be held among groups o£ hard-o£-
he~ing pupils. Be sure to use only the words which are 
most visible and not homophenous. 
A quiz may be given based on some study discussed. This 
is especially good a£ter spending some time on the "pr" blend 
vocabulary leading to the subject o£ "Presidents o£ the 
United States." 
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MATERIALS FOR TEACHING "r" 
Syllable drills: 
ba -- fa -- ra 
(bar - far - rahl) 
fa 
ra 
ra 
Vocabulary: 
ft 
ra 
fa 
fa 
rahl -- a word used at the end of a cheer, usually 
repeated three times. 
rajah - a king or ruler, usually of a province in India 
or a Maylayan country. 
Ratha - an ancient vehicle, used by rulers, and others 
of great wealth, and drawn by sacred oxen for 
state or ceremonial occasions. 
Sentences with clue words: 
rah --Three cheers for the red, white and bluel Rahl 
rahl rahl 
rajah -A rajah is worth his weight in gold. 
Ratha -The Ratha moves slowly. 
Sentences without clue words: 
When the rajah dies, his son becomes the new rajah. 
The rajah wears a turban. 
We could hear the cheering section as they shouted, 
"RahJ rahJ rahJ" 
The Rajah travels in a Ratha. 
The Ratha is drawn by sacred oxen. 
Syllable drills: 
mo 
--
so 
--
ro 
(mow 
-
sew 
-
row) 
ro 
- -
mo so 
so ro mo 
ra ri ro 
(ray 
-
rye 
-
row) 
ri r·a ro 
ro ri ra 
sho - tho - ro 
(show- though- row) 
tho - she> - ro 
ro -- tho - sho 
Ro 
Correlate this syllable drill with a spelling lesson 
according to the individual needs or class. 
Vocabulary: 
row roam rose roll roan rote 
roe Rome role Rhone wrote 
robe 
rope 
Correlate this vocabulary with dictionary work ror 
derinitions, parts or speech, and use in sentences. 
roe, n. eggs or rish 
coral or lobsters 
row, n. 
row, v. 
role, n. 
roll, n. 
a series of things in a line. 
a short street. 
to propel with oars. 
a part played by an actor. 
a loug noise as of thunder. 
food (a bread roll). 
roll, v. -- to move on small wheels. 
to move a round object. 
to beat as or drums. 
to utter with a trill (roll one's r's). 
to walk with a swagger (sailor's roll). 
to wallow (roll in money). 
roll, adj.- undulating (rolling hills). 
roan, n. -- bay--chestnut, red or brown mixed with grey 
or white. 
Rhone, n.-- river in Europe--504 miles long, 
rises in Switzerland and rlows through France. 
rote, n. -- repetition. 
wrote, v. - past tense or write--put down on paper with 
pen or pencil. 
Phrases: 
row a boat 
a row or houses 
Rochester Row (London) 
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play a role 
roll the barrel 
roll your r's 
a rolling walk 
rolling or the drums 
roll or thunder 
rolling in money 
rolling hills 
bread rolls 
an old roan 
learn by rote 
wrote a letter 
Rhone River 
Sentences with clue words: 
roe We bought some roe at the rish market. 
row 
row 
row 
role 
roll 
" 
tt 
I don't feel able to row the boat. 
Do you like to sit in the rront row? 
Our friend lives in Rochester Row in London. 
Would you like to play the role of Peter Pan? 
We can roll our television set from room to 
room. 
We could hear the roll of drums as the 
soldiers approached. 
A Scotchman usually rolls his r•s. 
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roll 
" 
rolling-
" 
rolls 
roan 
Rhone 
rote 
wrote 
The sailor walked with a roll as he lert 
the ship. 
We heard the roll of thunder in the distance. 
The sailor was rolling in money. 
I love the rolling hills of New Hampshire. 
The rolls were delicious. 
The farmer shot the roan when he became too 
old to work. 
The Rhone Valley in France is beautiful. 
The Mother Goose Rhymes were learned by rote. 
Benjamin Franklin was one of the signers of 
the Declaration of Independence. 
Sentences without clue words: 
Many famous actresses have played the role of Peter Pan. 
The new vacuum cleaners roll on wheels. 
I wrote a letter to you a few days ago. 
I would like to spend the summer in the beautiful 
Rhone Valley. 
The old roan was put out to pasture. 
We saw no rolling hills as we drove through the wheat 
country. 
I would rather have the roe than the fish. 
I'm very fond of sweet rolls. 
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Boys love to arrange toy soldiers in a row. 
We saw row after row of apple trees on the farm. 
I wonder if I could learn to roll the drums. 
Sentencos--homophenes with clue words: 
roam, v. -- No matter where I roam, I'll always 
remember you. 
Rome, n. All·roads lead to Rome. 
robe, n. -· Mother gave me a bathrobe for my birthday. 
robed, v. The woodland trees were robed in autumn 
colora. 
rope, n. -- Show me how to tie a square knot in this 
piece of rop·e. 
rope, v. -- Watch the cowboy rope the calf. 
roped, v. -- The boy was roped to the tree. 
Sentencea--homophenes without clue words: 
This piece of rope is too short. 
We have no time to roam around. 
The calves were roped and branded. 
The trees were robed in beautiful colora. 
Many people visit Rome every year. 
Many people in Egypt and Arabia were robed in white. 
Put this robe around your shoulders. 
Rome wasn't built in a day. 
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Sentences words to be discriminated £rom context.* 
What do you do when a problem is too difficult to 
cope with? 
The boys put the airplane together with a kind of glue 
called dope. 
A man who does illegal business in narcotics is called 
a dope peddler1 
We hope to get home safely1 
She wore a taupe colored gown. 
The first prize will be a rope of pearls. 
Cowboys do fascinating things with a rope. 
I would like a good, stout piece of rope. 
~~ sweet home down on the farm1 
No matter where I ~~ I shall never forget Boston1 
The storm whipped the waves into a sea o£ foam. 
Snow White fainted when she placed the comb in her hair. 
A load of loam will improve the lawn. 
Another name for the seven dwar£s would be the seven 
gnomes. 
Story: Rome 
Materials: Map of Italy showing location of Rome on the Tiber. 
Pictures of ancient ruins. 
Pictures o£ gods and goddesses. 
*Words to be discriminated are underlined. 
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Sources: Britannica Jr., Vol. 10, p. 97. 
A Child's Book of Mankind Through the Ages. 
Around the World Program (American Geographical 
Society). 
Correlate with ancient history at the junior high school level. 
Correlate with stories of long ago in the grades. 
Rome was built on seven hills: 
Aventine Caelius 
Palatine Esquiline 
Capitoline Viminal 
~uirinal Hills 
Rome is about twenty miles from the Mediterranean. 
The fast current of the Tiber makes navigation difficult. 
The location is not a healthy site. 
The ancient Romans drained the marshes of the Tiber. 
The Forum is built on top of one of them. 
The city is low-lying and full of fever in July and 
August. 
Many of the poor and the idle lived on the Aventine. 
It has been said that the Aventine was the forerunner 
of all modern slums. 
On top of the Aventine stood the Temple of Diana. 
Diana was the Goddess of the plebians or common people. 
We connect such names as the Fbrum and the Colosseum with 
ancient Rome. 
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Rome has been called the eternal city. 
It was the capital of the ancient Roman Empire. 
Legend tells us that it was founded by two brothers, 
Romulus and Remus. 
Romulus and Remus were said to be the sons of Mars, God 
of war. 
Their mother was the daughter of the king of Alba Longa. 
Alba Longa was a city on the Tiber River. 
The brother of the rightful king seized the throne. 
He ordered the twin sons to be thrown into the Tiber R. 
The river cast the babies ashore. 
A mother wolf found them and fed them. 
A shepherd, Faustulus, took them to his hut. 
The shepherd brought them up. 
When they grew up the brothers revenged themselves on 
their cruel uncle, Amulius. 
ruin. 
They decided to build a great city for themselves. 
They quarreled over the location. 
Remus was killed. 
Romulus ruled the city for many years. 
He disappeared in a thunderstorm. 
Rome has had a troubled history. 
It was founded 753 B.C. 
Her marble palaces have been sacked by barbarians. 
Revolutions and Civil wars have had their share in her 
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Yet Rome is still the eternal city and many or her 
ancient beauties still remain. 
True and False Test based on the story of Rome.* 
Romulus and Remus were twin brothers. (T) 
The mother of Romulus and Remus left them in 
the woods to die. (F) 
Faustulus 1 a shepherd1 found the brothers in 
the woods. (T) 
The shepherd brought them up. (T) 
Romulus was the founder of Rome. (T) 
Rome was founded 753 B.C. (T) 
Rome is a very healthy city. (F) 
Rome was built on seven hills. (T) 
Rome is located on the Mediterranean sea. (F) 
Rome is the capital of Italy. (T) 
Two famous runins of ancient Rome still stand 
today. They are the Colosseum and the Forum. (T) 
*Answers are enclosed in parentheses. 
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Roo 
Syllables: 
ra -- ro roo 
(rah - row - rue) 
ro -- roo - ra 
roo 
-
ra ro 
Vocabulary: 
rue room roo.f ruse rouge rude rook Ruth 
rube rhubarb root 
Roosevelt 
rue, n. a strong-scented perennial woody herb. 
rue, v. to su.f.fer remorse .for, to wish undone, 
mourn. 
ruse, n. a trick. 
rook, n. a piece in chess. 
a European bird similar to the crow. 
a cheater. 
rook, v. to cheat. 
room, n. unobstructed space. 
an apartment or chamber. 
opportunity--Croom .for disagreement). 
room, v. -- to accommodate with lodgings. 
rude, adj.- lacking in re.finement 
root, v. -- poke around, turn up the earth with, 
his snout, as swine, to shout .for, 
applaud, to begin to grow. 
Boston University 
School of Education 
Library 
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root, n. subterranean part or a plant. 
The part or an organ by which it is 
attached. 
Sentences with clue words: 
rue, n. 
rue, v. 
ruse, n. 
rook, n. 
rook, v. 
room, n. 
Grandmother gathered the leaves or the rue 
to brew some medicine. 
You will rue the day that you leave 
New England. 
The men prayed their ruse would not £ail. 
Do you know in what direction to move the 
rook when you play chess? 
The rook is a large, black bird. 
Don't let anyone rook you. 
There's always room £or one more. 
Will you share your room with me? 
There's always room £or improvement. 
room, v. -- I would like to room with you next year. 
rude, adj.- I£ you are rude, you will never be popular. 
Sentences without clue words: 
Don't let anyone rook you. 
There's always room £or one more. 
Will yo~ share your room with me? 
There's always room ror improvement. 
I would like to room with you next year. 
I£ you are rude, you will never be popular. 
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Grandmother gathered the leaves of the rue to brew some 
medicine. 
You will rue the day that you leave New England. 
The men prayed their ruse would not fail. 
Do you. know in what direction to move the rook when 
you play chess? 
The rook is a large, black bird. 
' 
Sentences -- words to be discriminated from context.* 
I would like a room away from the noise of the street. 
I'm sorry, there's no more room on the bus. 
With whom did you room when at college? 
Will you share your ~ withsomeone? 
I like to hear the rain on the roof. 
Thank goodness, we have a roof over our heads. 
The men prayed their ruse would not fail. 
The actor tinted his cheeks with rouge. 
You will rue the day that you leave New England. 
Grandmother gathered the leaves of the rue to brew some 
medicine. 
Everyone knows t he Golden Rule but few live by it. 
As a rule I get up at 7 o'clock. 
Many changes were made under the rule of Alfred. 
The general rule for making white sauce is as follows. 
We will have to rule the paper as there are no lines on it. 
A rude child is seldom popular. 
* Words to be discriminated are underlined. 
53 
Story: 
Materials: 
Source: 
A Thoroughbred 
Pictures of Theodore Roosevelt. 
A Friendly Chat, published by Burdett College, 
Boston 16, Mass., Sept. 1951. 
Correlation: An introduction to the study of Theodore 
Roosevelt. 
One day, years ago when Theodore Roosevelt was a boy, his 
father said to him "Theodore, do you know what a thoroughbred 
is? Well, I'll show you. See those two dogs? Well, this 
one ••• ," and he picked up an ugly looking lowbred pup and 
gave him a gentle shaking, causing yelps and barks and howls 
to rend the air. "This is not a thoroughbred." 
Then he picked up a fine looking, handsome young dog 
and shook him hard, not a sound coming forth. "There," said 
the father, "that's your thoroughbred. Be a thoroughbred, my 
boy, and, whatever happens, don't squeal." 
This story may be followed by "Christmas in the White 
House," from the American Junior Red Cross Magazine, 
December 1955. (A story of "Teddy'' Roosevelt 1 s family and 
forest conservation.} 
Story: Going Fast -- Told inaudibly for enjoyment. 
A rookie policeman stopped a speeding driver on a busy 
street in Chicago. This happened during a safety drive. 
"Going pretty fast, weren't you, mister?" asked the 
rookie policeman. 
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"I suppose I was," admitted the driver. "I'm a sergeant 
in the tra£fic detail. This is my day off!" 
The rookie policeman continued to write in his book. 
The sergeant showed his badge and said, "I don't think you 
understood me. I 1m a sergeant inthe traffic detail. Some 
day you may be sent to the traf£ic detail. Just remember, 
I'll be the sergeant!" 
The rookie handed him a ticket with a smile. He said, 
"Well, sergeant, when I get there, you just remember that 
you have a good man working for you." 
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Syllables: 
ro -- roo ra 
(row - rue ray) 
roo - ra ro 
-ra -- roo ro 
Vocabulary: 
rave race rage rake raid rail 
raven raise rain 
raze reign 
rate 
rating 
Phrases: 
rave like a madman 
rave in your sleep 
stop raving 
quothe the raven, "Nevermore." 
boat race 
.foot race 
race around 
raise your voice 
raise your hand 
raze the building 
in a rage 
rake the leaves 
rake the lawn 
raid the ice box 
rain, rain go away 
rainy day 
rain-in-the-face 
during the reign of 
rant and rail 
Sentences with clue words: 
rave, v. He raved in his sleep. 
raven, n. 
raving,n. 
race, n. 
race, v. 
raise, v. 
raze, v. 
rage, n. 
rage, v. 
rake, n. 
rake, v. 
raid, n. 
raid, v. 
rain, n. 
Another word for a raven is a crow. 
Stop your raving. 
We watch the boat race between Harvard and 
Yale. 
I'll race you home. 
Raise your right arm. 
They are going to raze the building before 
it collapses. 
He flew into a rage when he saw me. 
The fire raged through the building. 
Put the rake away when you are through. 
Rake the leaves into a pile behind the 
house. 
The outlaws planned the raid on the bank. 
The mice raid the corn field every night. 
We could hear the rain on the roof. 
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rain, v. 
reign, n. 
reign, v. 
rate, n. 
I'm afraid it will rain tomorrow. 
The reign of Queen Victoria lasted 
sixty years. 
Would you like to be chosen to reign over 
the Tournament of Roses in Pasadena? 
Our rate of speed averaged 35 miles an 
hour. 
rate, v. Do you think that you rate an "A" in 
geography? 
rating, n. -- My brother has the rating of a Major in 
the army. 
rail, n. 
rail, n. 
rail, v. 
The rail is a bird found in swamps and 
grainfields. 
Father put a high rail around the porch. 
The old witch would.rant and rail when 
she was thwarted. 
Sentences without clue words: 
bed. 
Father likes to raid the refrigerator before going to 
The mice raided the granaries of the Egyptians. 
Rails have very long toes and short tails. 
We find rails in swamps and grainfields. 
We could hear her rail at the children every morning 
before school. 
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The rail around the porch is rotting away. 
A gentle rain is better than a downpour. 
It rained every day of our vacation. 
Burn the leaves after you rake them into a pile. 
Put the rake in the garage when you are through with it. 
He flew into a rage when they refused to let him in. 
The fire raged through the dwelling house. 
She was a person of rare charm. 
I like my steak well done; do you like yours rare? 
The atmosphere on top of the mountain is rare. 
The building will have to be razed or it will collapse 
in a wind storm. 
I will raise your bid. 
We raise money by levying taxes. 
We raise the flag every morning during good weather. 
Raise the flag to the top of the pole before dropping 
it to half mast. 
Do not raise your voice when you talk. 
I am not fond of raised doughnuts. 
At this rate of speed we'll never reach home. 
What is the rate of interest on Savings Bonds? 
What rating would you like to have in the Navy? 
We'll go at any rate. 
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Sentences containing homophenes:* 
rain 
rained 
rein 
reign 
reigned 
rate raid 
raid 
We have about 20" or rain a year in New England. 
When did it rain for rorty days? 
How many days has it rained this week? 
We guide the horse with a rein. 
The Pilgrims lert England during the reign of King James. 
Queen Victoria reigned for sixty years. 
At what ~ of speed should we drive through the city? 
The racoon loves to raid the farmer's rield of corn. 
What is the warning signal for an air-~? 
sentences verbs used with the word "rain:" 
Rain falls on the just and the unjustl 
Rain ~ against the window. 
Rain froze on the trees and bushes. 
Rain dripped from my clothing. 
Rain splashed on the windshield. 
Rain poured down on us. 
Rain burst from the clouds. 
Rain smothered the fire. 
*Homophenous words are underlined. 
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Sentences -- compound words developed from rain: 
rain rainfall 
rainband raingauge 
rainbow rainproof 
raincheck rainstorm 
raincoat rainwater 
raindrop rainy 
I like to walk in the rain. 
I felt a raindrop on my nose. 
Is it raining out? 
What advertisement uses this saying:--"When it rains, 
it pours"? 
They say there's a pot of gold at the foot of the rain-
bow. 
Have you ever taken a picture of a rainbow? 
I took my umbrella, my raincoat and rain boots with me, 
but it didn't rain a single drop. 
Where do we have our heaviest rainfall in the u.s.? 
My raincoat is not only water repellant but rainproof. 
The heavy rainstorm caused much damage to property. 
we caught the rainwater in a tank on top of the house. 
A good tonic is to go to the movies on a rainy day. 
I slept right through the rainstorm. 
Story: Ravens in the Tower 
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... 
Materials: 
Source: 
pictures of' the Tower of' London. 
" " " 
London Bridge. 
" 
tt tt Thames River. 
" 
tt tt of' ravens. 
" " " " 
Beef'eaters. 
Coming Events in Britain, published by 
The British Travel and Holidays Association, 
December 1953. 
England--Around the World Program, Nelson 
Doubleday, Inc., Garden City, N.Y. 
Correlate with history or geography lessons. 
There have always been ravens at the Tower. 
The Governor of' the Tower (1953), Col. E. H. Carkeet 
James, suggests that the association goes as f'ar back as 1078. 
In 1078 the Tower, as we know it today, was being built. 
The Tower was the easternmost bastion (f'ortif'ication) of' 
the City of' London. 
The ravens would come f'rom nearby Epping Fbrest to 
scavenge the scraps thrown f'rom the walls. 
They stayed to f'eed on the ref'use of' the garrison. 
Today there are six ravens maintained at the Tower. 
The ravens are maintained at the Tower because there is 
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a legend that the British Empire will remain only so long as 
there are ravens atthe Tower. 
No one can be sure of the origin of this legend. 
It is said that, in King Charles II's time, a gang of 
marauders were raiding the tower. 
The hostile croaking of the ravens awoke the sleeping 
sentries. The marauders were foiled. 
The King was a gambler. He said he was prepared to 
hazard the continuance of the Empire on the ravens' staying 
there. 
From that day forth they were sacrosanct. 
The tradition is now so well established that great care 
is taken to see that they do not die out. 
In 1946 Mabel and Grip disappeared mysteriously. 
McDonald was found murdered in 1947. 
Since 1947 the birds have been caged up every night. 
Their wings are clipped so they cannot fly. 
The clipping is a humane process. 
The birds spend an agreeable, carefree life on the green 
lawns within the Tower. 
Cronk and Corax, Jarvie, Gunn, Charles and Cora are 
State pensioners. 
Each raven is maintained on a weekly allowance provided 
by the Government. 
They are fed twice a day. 
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• 
• 
They are under the special care of the Raven Master, 
one of the "Beefeaters." 
Even when meat was scarce the ravens enjoyed a varied 
diet. 
Ravens are not lovable birds. 
Those at the Tower are no exception. 
They show scant respect for t he lawns when they dig them 
up to bury some of their food until it is ripe. 
They peck the putty from the window panes. 
Few things are safe from their depradations, save solid 
stone and metal. 
In rubber tyres they find particularly good exercise for 
their bonehard bills. 
They have a rather alarming predilection for the silk 
stockings of passing visitors. 
No wonder the Governor says, "The ravens run Tower Green, 
not I." 
Oral Test:~ 
1. What does legend tell us will happen if ever the 
ravens are lost or stolen from the Tower of London? 
(The British Empire will collapse.) 
2. When did the ravens first appear at the Tower? 
(They came while the Tower was being built.) 
*Answers are enclosed in parentheses. 
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3. When was this Tower being built? (1078) 
4. In relation to London where was this Tower built? 
(It was the easternmost rort or bastion.) 
5. What was the purpose or the Tower? (It was to be 
used in derending London rrom marauders rrom the East.) 
6. What attracted the ravens to the Tower? (The reruse 
thrown rrom the walls.) 
7. Would you call these ravens scavengers? (Yes.) 
8. How many ravens are kept at the Tower today? (6) 
9. What king thought that ravens should always be kept 
at the Tower? (King Charles II) 
10. What did King Charles prophecy about the ravens? 
(As long as there are ravens at the Tower, the British Empire 
will continue.) 
11. Upon what occasion did he make this prophecy? 
(When the croaking of the crows awoke the guard and foiled 
the marauders about to raid the Tower this prophecy was made.) 
12. Has anything ever happened to these birds? 
(Yes. In 1946 Mabel. and Grip disappem' ed. In 194 7 McDonald 
was murdered.) 
13. Why don't these birds rly away? (Their wings have 
been clipped so they can't fly away.) 
14. Who has charge of these birds? (One of the 
Beereaters called The Raven Master.) 
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15. What does the present Governor of the Tower say 
about these ravens? (He says that the birds rule over 
Tower Green.) 
16. What things prove he is right? (These birds dig 
up the lawns. They peck the putty from the windows as well 
as the "tyres" of the automobiles and stockings of passers-by) 
17. Can you name the ravens now at the Tower? (Cronk~ 
Corax~ Jarvie~ Gunn, Charles and Cora.) 
Ra 
No syllable drills -- review appearance or sound "re." 
Vocabulary: 
ream 
reams 
reamed 
reaming 
reap 
Sentences with 
ream, n. 
reer rear 
reering 
reach 
wreath 
wreathe 
clue words: 
reel read 
reeled reed 
real 
There are approximately 500 sheets or 
paper in a ream. 
reamed, v. -- We reamed dozens or oranges ror breakrast 
reap, v. 
reer, n. 
reach, v. 
reach, n. 
wreath, n. 
every morning. 
The rarmer hopes to reap a large crop or 
oats this rall. 
The Great Coral Reer is orr the northeast 
coast· or Australia. 
I couldn't reach the largest apples 
on the tree. 
The apples were beyond my reach. 
We made our Christmas wreath from spruce 
boughs and pine cones. 
wreathes, v.- Grandmother's race was wreathed in 
smiles when she saw her birthday cake. 
rear, adj. -- The thier lert by a rear window. 
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rear, v. 
reel, n. 
reel, v. 
reeled, v. 
real, adj. 
read, v. 
reed, n. 
The horse kicked and reared when the 
cowboy tried to ride him. 
One o£ the most popular o£ the barn 
dances is the Chicken Reel. 
You should be able to reel o££ all your 
multiplication £acts very quickly. 
we reeled in the £ish. 
What is the real reason you won't teach 
me to drive? 
I like to read in bed. 
Papyrus is a reed which grew beside the 
Nile in Egypt. 
Sentences without clue words: 
Do you like to read in bed? 
What type of books do you like to read? 
Papyrus is a reed £rom which the Egyptians made paper. 
What are the reed instruments? 
We saw the shipwreck on the ree£. 
I hope you are experienced in reefing the sail. 
The Virginia reel is popular at country dances. 
It was dif£icult to reel in the heavy fish. 
The clothes reel was heavy with sheets and clothing. 
The sailor liked to reel off yarns. 
The cowboy reeled through the street after he was shot. 
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What is the real estate tax in Malden? 
Give me the real reason why you were absent. 
It looks like the real thing. 
I think I used reams and reams of paper trying to write 
the letter. 
We usually reap what we have sown. 
We usually buy our Christmas wreath from the Boy Scouts. 
The pillars of the old house were wreathed in ivy. 
The prefix re: 
re--a prefix denoting 
1. back, especially back to an original or former 
state or position; backwards; as, in retrace, recede. 
2. again, as in reinvest, renew. 
vocabulary: 
readjust recline 
reaffirm recover 
reappoint 
rebuild 
recall 
recapture 
reclaim 
sentences: 
reduce 
reiterate 
remember 
repeat 
retire 
Some people find it difficult to readjust to new 
situations. 
I called the dentist to rearfirm my appointment. 
I hope they will reappoint me for another term of office. 
They had to rebuild many cities in Europe after World 
war II. 
I'm sorry but I can't recall your first name. 
The old couple were trying to recapture the joys of 
youth. 
The u. s. Government is experimenting on ways to reclaim 
some of our desert land. 
I don't like a chair that has a reclining back. 
The policemen hope to recover the stolen jewels. 
Everyone seems to be trying to reduce his weight. 
The parrot seems to reiterate what its master says. 
I can't remember where I was supposed to meet you. 
Don't repeat everything you hear. 
I shall be glad when I am old enough to retire. 
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Syllables: 
ri ro 
(ray row 
ri -ro 
-
ro ri 
-
mi si 
(my sigh 
-
si ri 
ri mi 
Vocabulary: 
rhyme rif'e 
ripe rif'le 
:Sentences with clue 
rhyme, n. 
rhyme, v. 
ripe, adj. --
rif'le, n. 
rif'le, v. 
,. __ 
Ri 
ri 
rye) 
-ra 
ra 
ri 
rye) 
mi 
si 
rice writhe rile rind right 
rise Rhine write 
ride 
words: 
We learned almost every Mother Goose 
rhyme by rote. 
Can you give me a word which will rhyme 
with "rose"? 
"Cherries are ripe!" the robin sang 
one day. 
Father is quite skillf'Ul shooting with 
a rif'le. 
The burglar rif'led the house. 
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rice, n. Rice is the chier food of the people of 
China. 
rise, v. We watched the sun rise over the mountain. 
rise, n. Everyone was alarmed at the rise in the 
price of shoes. 
writhe, v.-- The snake twisted and writhed after he 
was shot. 
riled, v. -- The waters of the brook were riled when 
the boys threw stones into it. 
rind, n. Put the rind of the orange in the trash 
can. 
Rhine, n. -- The Rhine Valley in Germany is famous ror 
its grapes and wines. 
ride, n. Jump in and I'll give you a ride. 
ride, v. I like to ride in the country rather than 
the city. 
right, adj.- There is a right way to do everything. 
right, n. Everyone should exercise his right to vote. 
right, v. Whenever possible we should right a wrong 
done by us. 
write, v. -- I usually try to answer a few letters 
every Sunday. 
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II 
Sentences containing Homophenes: 
rye rile 
ride write 
Rhine right 
rind 
Who wrote "coming thru the Rye?" 
The farmer raises wheat, oats and rye. 
Can you name a drink made from rye? 
The boy made a rye face when he took the medicine. 
I have a cream cheese on rye bread sandwich. 
I want to ride through the wide open spaces. 
Soldiers seldom ride on horses today. 
I prefer to ride on the merry-go-round. 
The Rhine is a beautiful river in Germany. 
Many castles can be seen along the Rhine River. 
Shall I help you remove the rind from the orange? 
I like grated orange rind in my cookies. 
You can buy pieces of fried bacon rind in glass 
jars today. 
The wind will rile the water and make it muddy. 
some people are easily riled. 
Do you find it difficult to write a business letter? 
I shall go right to bed when I get home. 
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story: 
Materials: 
Sources:: 
The Wright Brothers 
Pictures of the first plane of the 
Wright brothers. 
Inventor Stamps, published by 
Samuel Gabriel Sons & Co., N.Y. 
A Child's Book of Mankind Through the Ages 
by Dreaney. 
Britannica Junior, Vol. XI, pp. 165 and 279. 
Correlate with study of inventors or American History. 
On the 17th of December, 1903, five people stood on the 
Kitty Hawk sand dunes, watching. They saw the Wrights shake 
hands and one of them climb inside the maze of struts, wires 
and cloth. Then the strange machine roared, bumped forward--
and lifted itself into the air! 
The first flight lasted twelve seconds and covered only 
forty yards. But it made history. Wilbur and Orville Wright 
had taught man how to fly. 
The two young brothers operated a bicycle shop in 
Dayton, Ohio. Like many men before them, they dreamed of 
making a flying machine. First they experimented with kites 
and man-carrying gliders. Then they built a machine, with a 
simple motor, which could carry one man. After four test 
flights, on the sand dunes at Kitty Hawk, North Carolina, 
Orville Wright made the world's first flight in a power-
driven airplane. 
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Exercise based on the study of the airplane: 
Do you know that Leonardo da Vinci, centuries ago, made 
many attempts to build a practical airplane? 
Do you know that the invention made by the Wright brothers 
was not appreciated at home? 
Do you know that only after the Wright plane had been 
accepted by the kings of England, Spain and Italy did the 
United States accept it? 
Do you know that Wilbur died of typhoid fever in 1912? 
Do you know that Orville continued to manufacture and 
improve the airplane until 1915? 
Do you know of any other famous flights? 
Story: 
Materials: 
source: 
The First Flight Around the World. 
Pictures of the Douglas Cruiser. 
Famous First Facts Reference Book, by 
Joseph Nathan Kane. 
The first flight around the world was made by the 
American Army in 1924. A new type of airplane was built for 
this trip. It was the Douglas Cruiser, a plane that could 
land on or take off from either land or water. 
On the morning of April 6th, 1924, the four planes took 
off from the field at Seattle, Washington. 
Only three of the four planes landed in France. One plane 
had been wrecked but the men saved. 
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Berore making the trip across the Atlantic Ocean, the 
three planes were repaired in London, England. 
One more plane was lost between Europe and Iceland, but 
all the men were saved. 
The two remaining planes arrived safely in America mak-
ing the first airplane flight around the world. 
Completion Test -- written.* 
1. The first successful airplane flight was made by 
Orville Wright. 
2. This rlight was made at Kitty ~, N.C. 
3. The rlight lasted twelve seconds. 
4• The plane flew the distance of forty yards. 
5. The Wright brothers operated a bicycle shop. 
6. This shop was located in Dayton, Ohio. 
7. A famous artist centuries ago interested in building 
an airplane was Leonardo da Vinci. 
8. The first airplane flight around the world was made 
by the American Army. 
9· This round-the-world flight took place in the 
year ~· 
10. A special plane made for this trip was the 
Douglas Cruiser. 
*Answers are underscored. 
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Rou 
Syllables: 
ra -roo rou 
{ray rue row) 
rou roo ra 
ra rou roo 
bou -- sou rou 
{bough- sow row) 
sou bou row 
rou sou bow 
Vocabulary: 
row rouse round 
rowdy 
row, n. The policemen were called to stop the 
row between the sailors. 
row, v. It will not be easy to row with mel 
rowdy, n. - The boy began to yell like a little rowdy. 
rouse, v. 
round, v. 
round, n. 
Paul Revere rode through the countryside 
to try to rouse the Minutemen. 
You will have to round your lips to make 
the sound "o". 
I slipped and fell on the third round of 
the ladder. 
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round, n. -- I like to sing the round, "Three Blind 
Mice." 
The policeman made his round of the stores 
every night • 
round, adj.- The wheel is round. 
Word Study (round): 
roundabout, n. a short, close jacket. 
roundabout, adj.- indirect. 
Roundhead, n. a name applied to a member of the 
Parliamentary Party in England who 
wore his hair cut short. So called 
by the Cavaliers, who wore ringlets. 
roundhouse, n. -- a circular building for housing and 
repairing locomotives. 
round of beef,n.- the part of the thigh between the 
rump and the leg. 
round robin, adj.-a written letter with signatures in a 
circle so as not to indicate who 
signed first. 
round-shouldered, adj. -- having stooping shoulders. 
Round Table, n. - A huge circular marble table at which 
King Arthur and his knights were 
accustomed to sit. 
round trip, n. a trip to a place and back. 
roundup, n. a gathering in of scattered things. 
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Sentences: 
We took a roundabout way home. 
The Roundheads came into existence during the reign or 
Charles I. 
The locomotive was in the roundhouse ror repairs. 
My rriends sent me a round robin letter when I was ill. 
Plenty or exercise·will help prevent you becoming round-
shouldered. 
Shall we read one or the stories about King Arthur and 
his Knights or the Round Table? 
I bought a round trip ticket because it was cheaper. 
There was a general roundup or the criminals berore 
court was in session. 
Story: 
Any one or the King Arthur stories chosen by the pupils. 
These are so well known that thew riter suggests the 
teacher rerer to pages 257-259 or Britannica Junior ror the 
historical background, pictures or knights in armor, and a 
list or stories and their authors concerning the Knights or 
the Round Table. 
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Syllables: 
ri ro raw 
(rye row raw) 
ro raw ri 
raw ri ro 
tha -- tho -- thaw 
(they - though- thaw) 
thaw - tha -- tho 
tho -- thaw - thi 
Vocabulary: 
rob Ross Rochester rot wrong raw 
robin Roger wrought 
robber 
Robert 
Sentences with clue words: 
rob The plan to rob the bank failed. 
robin - Shall we write a round robin letter to our 
sick friend? 
robin - We saw the first robin of spring this morning. 
Robin - We see the play "Robin Hood" on Tv. 
robber- The robber was unarmed. 
*The vocabulary in this list is designed for use in the 
Eastern American Dialect region only, using either the 
sound L =>J or the intermediate sound c. JJ4 • 
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Robert Robert Bruce was a brave Scotsman. 
Ross Betsy Ross helped make our American flag. 
Rochester-- I think Rochester is as funny as 
Jack Benny. 
Roger "Roger" is a very common term to an aviator. 
rot, v. The dead sheep was left to rot or be 
devoured by birds of prey. 
rot, n. The animals were attacked by a disease 
called "rot". 
rot, slang- Do you believe all that rot? 
wrought, adj~He wore a curiously wrought ring on his 
little finger. 
She was all wrought-up after the accident. 
Sentences without clue words: 
I think Rochester is as funny as Jack Benny. 
The dead sheep was left to rot or be devoured by birds 
of prey. 
Do you believe all that rot? 
Robert Bruce was a brave Scotsman. 
The animals were attacked by a disease called "rot". 
Betsy Ross helped make our American flag. 
"Roger" is a very common term to an aviator. 
He wore a curiously wrought ring on his little finger. 
She was all wrought-up after the accident. 
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Story: 
Material: 
Source: 
King Richard and John. 
Pictures of Robin Hood and his merry men as 
well as pictures of Richard and John and 
crusaders. 
Hero Tales from History by Smith Burnham, 
1922, pp. 47-52. 
Robin Hood by Walt Disney. 
Correlate with Robin Hood on Tv or with ancient history. 
The great-grandson of William the Conqueror was Henry 
the Second of England. At his death in 1189, he left two 
sons, Richard and John. Because Richard was the older he was 
proclaimed king and crowned in Westminster Abbey. 
About one hundred years before the time of Richard, 
The First Crusade was formed. Soldiers went to the Holy Land 
and captured the city of Jerusalem. 
In the Second Crusade, about fifty years later, the 
Crusaders were beaten back by the Saracens. Two years before 
Richard became king, the Mohammedans again captured 
Jerusalem. 
King Richard made many sacrifices to raise money for a 
Third Crusade. His brother John was glad to have Richard go 
away on such a distant and dangerous mission, leaving the 
younger brother to rule over England during the absence of 
the king. John was as cowardly as Richard was brave, and, 
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down in his heart, he hoped the Turk would kill his brother so 
that he could have the throne. Because of his courage, the 
king was given the title of Richard Lion-heart. If John had 
been named for the animal he was most like, he would have been 
called John Wolf-heart. 
Richard was joined by King Philip of France, and the two 
kings, with their armies and those of the Archduke of Austria, 
reached the Holy Land. 
Richard was as overbearing as he was brave. He made 
Philip and the Archduke of Austria very angry. The French 
king left sailed home with most of his army. He plotted with 
Prince John to make John King of England. Richard also 
quarrelled with the Archduke of Austria. He struck the Arch-
duke and gave him a kick with his heavy boot. Then the 
Archduke and his Austrian Army left Richard to fight alone. 
King Richard received the bad news from home that his 
brother John was plotting against him aided by King Philip of 
France, so he made a truce to stop fighting for three years, 
three months, three weeks, and three days. Then the brave 
king started for home. 
While crossing Austria, Richard was recognized by an 
Austrian soldier. He was a prisoner in a great castle for 
two years. He was discovered by a wandering minstrel. He 
sang under a castle wall a favorite song of Richard. He 
heard, to his great joy, a deep bass voice within joining in 
the singing. He well knew the voice to belong to Richard 
Lion-heart. He rushed away and told his English friends. 
They paid a royal ransom to the Emperor of Germany who set 
the brave king tree. 
Richard reigned only a few years after that, for he was 
killed in one of his wars with Philip of France. His cowardly 
brother John was left to become King of England. 
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"r" Blends 
Syllables: 
.fri .fro .fra 
(.fry .fro .fray) 
.fro .fra .fri 
.rra .fro .fri 
cri cro croo 
(cry crow crew) 
cro cri croo 
croo cri cro 
pra .fra gra 
(pray fray gray) 
.fra pra gra 
gra .fra pra 
Vocabulary* 
Word Study: 
press, v. to bear down on. 
to thrust back. 
to hold with .force. 
to shape with pressure. 
to compel by necessity. 
to print. 
to strain f'orward. 
-*See charts pp. 27 and 28. 
'" .. :_ ~ .::;"~ ::..:~=:.. -------
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: .. :; 
to collect in throngs. 
press, n. a closet. 
editors. 
reporters. 
a machine. 
president, n.- chief executive. 
impress, v. -- to give social weight to. 
to force. 
oppress, v. -- to impose upon as a law. 
to crush. 
·to burden. 
precedent, n.- a decision fUrnishing a rule for 
subsequent decisions. 
Sentences with clue words: 
press This book is right off the press. 
The Malden News is usually off the press 
about three in the afternoon. 
We shall be interviewed by the press this 
afternoon. 
You will have to press your suit before 
wearing it. 
Press your finger on the paper. 
The sheets are in the linen press. 
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press 
pressed --
Who invented the printing press? 
Gutenberg had watched the peasants press the 
juice from grapes. Gutenberg had watched 
papermakers use a press to expel water from 
wet sheets of paper. Why not try something 
like that for pri~ting? 
Can you recall when the first printing 
press was used? 
Can you remember what book was first printed 
after the printing press was invented? 
Have you seen the stamp commemorating this 
event? 
Gutenberg had often seen the men making 
wine by squeezing grapes with a heavy press. 
Gutenberg was the first person to print on 
paper with a printing press. 
I left my suit at the cleaners to be pressed. 
The juice was pressed rrom the grapes to make 
the wine. 
We shall have to hurry as we are pressed for 
time. 
The manager or the store was hard pressed 
for money. 
The boy pressed his nose against the window 
pane. 
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pressed 
presses 
When the gates were opened the people 
pressed in. 
The pilgrims pressed onward toward their 
goal. 
The troops pressed the people back. 
My mother always presses my clothes for me. 
The weight of the burden presses heavily on 
the animal's back. 
The weight of the crime presses heavily on 
his conscience. 
The men had to operate the presses overtime 
to get the paper out on time. 
pressing -- Mother was busy pressing father's suit. 
presser 
I must hurry as I have a pressing engagement. 
Pressing is a job I hate. 
The peasants were pressing the juice from 
the grapes with their feet. 
The walls of the room seemed to be pressing 
in on me. 
The presser-foot on my sewing machine needs 
repairing. 
He worked as a presser in the tailor shop. 
impressed - American sailors on the high seas were 
impressed into the British Navy causing 
the War of 1812. 
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impressed I am much impressed with your good work. 
The dog's foot made an impress in the 
soft cement. 
oppressed The tyrant oppressed the people. 
precedent 
story: 
Materials: 
Source: 
The heat of last summer was oppressing. 
I'm afraid if I let you do that we shall 
be establishing a precedent. 
Mrs. Taft broke a precedent when she rode 
beside President Taft from the inaugura-
tion to the White House. This seat was 
usually reserved for the retiring presi-
dent. 
Harry Truman set a new precedent as the 
the first president whose inauguration 
was televised. 
Our First President. 
Pictures of George washington, :Mt. Vernon, 
Washington Memorial, Rushmore Memorial. 
The Instructor, Feb. and Apr., 1952. 
The First Book of Presidents by Coy. 
Correlate with American History. 
George Washington was born in 1732. 
When he was 19 he went to the West Indies with his 
brother Lawrence. 
Washington's face was pock marked because of small pox. 
He had small pox when he was in the West Indies with his 
brother Lawrence. 
died. 
died. 
He became adjutant-general of Virginia when Lawrence 
He became owner of Mt. Vernon when Lawrence's daughter 
Mt. Vernon was a large plantation of 2500 acres. 
The principal crop at Mt. Vernon was tobacco. 
George Washington took command of the American army in 
Cambridge, Mass. 
In 1783 Continental Congress wished to raise money for a 
monument to Washington. Washington objected. 
In 1832 public spirited people wanted to raise money for 
a monument to Washington. 
After many years the Washington monument was completed in 
1884. 
There are 898 steps leading to the top of the monument. 
Many cities, states, individuals, organizations, and 
foreign countries presented blocks which may be looked at as 
one descends the monument. 
In 1925 work began on the Mt. Rushmore memorial to four 
great Americans. 
The four great Americans are Washington, Jefferson, 
Lincoln, and Teddy Roosevelt. 
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The heads of these great men are carved out of solid 
granite in the Black Hills of South Dakota. A Norwegian 
Gutzon Borglum planned and supervised this project. 
The heads are sixty feet high from head to chin. 
The entire head of the Sphinx in Egypt is not as long as 
Washington's nosel 
Story: 
Materials: 
Source: 
Washington Crossing the Delaware. 
Copy of picture by the same name. 
Jane Walker's Book of Art Lectures, pp. 22-24. 
Correlate with study of famous paintings. 
During the Revolution George Washington was Commander in 
Chief of the American Army. That army was made mostly from 
untrained volunteers. They were farmers, small store keepers, 
or raw recruits with no experience of warfare. 
You remember that all thru the late summer and the fall 
of 1776 the British army with its well trained, well equipped, 
and experienced soldiers defeated the Americans at several 
places in the state of New York. Indeed by November they drove 
George Washington and his army clear out of New York. The 
English army under Cornwallis was close on their heels as the 
retreating Americans crossed New Jersey. 
When they reached Trenton the victorious progress of the 
British was stopped. All the boats on the Delaware River for 
seventy miles were seized, and George Washington with his army 
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crossed to the other side, sa~e ~or a while ~rom pursuit. 
Once across, they worked out new plans. 
On Christmas night there was a heavy snowstorm. The 
Delaware River was ~ull o~ huge blocks o~ ice. It was a night 
to stay by the ~ire and be com~ortable, but George Washington 
knew the value o~ surprise, so he ordered the army o~ 2500 
men to take the boats and cross back to New Jersey in order 
to surprise the enemy early in the morning. 
The brilliant plan worked per~ectly. Our army captured 
over 1000 prisoners, mostly Hessians. It was a small battle, 
but an important victory, ~or it brought new hopes and con~i­
dence to the army and to the leaders o~ the Continental Congress 
There is a statue o~ George Washington in Trenton on the 
spot where his canons were placed ~or the battle. Down by the 
river at "Washington's Crossing", a lovely public park per-
petuates the memory o~ those brave soldiers. 
(I~ you ever go to the Yale Museum o~ Fine Arts in New 
Haven, you may see another picture showing the moment o~ 
triumph when the Hessians were captured. This picture is by 
John Trumbull.) 
The Picture: 
This ~amous picture has helped to inspire patriotism all 
over the country ever since it was painted in 1851, just a 
little over a hundred years ago. Even without knowing the 
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name or the picture we recognize the central rigure, for it is 
a good likeness or George Washington •. 
Notice how the rigures are arranged: they form a 
triangle. This rocuses our attention on the two most pro~inent 
rigures, Washington and his aide. Probably the artist painted 
Washington and the flag bearer standing up in the boat, in 
spite of high wind and rough weather, because he wanted to 
emphasize their importance. 
George Washington's courage and determination show not 
only on his race but in the way he stands. Notice that he is 
in the rirst boat with his men. 
Notice how the stars are arranged on the rlag. Do you 
know the name given to this rlag? (Betsy Ross) Do you know 
when it was adopted? (Sept. 1777) When did Washington and 
his men cross the Delaware? (Dec. 1776) Could this be the 
rlag that he used? (No) Do you know how our flag developed? 
It was half British and half Colonial. When George Washington 
went to Cambridge, Mass., in the spring or 1776, he raised a 
rlag which had thirteen stripes, one ror each or the 
colonies. No records or 1776 show the use or a rlag ar-
ranged with the stars in a circle. We know for a ract that 
the N.Y. troops used the Cambridge rlag when the Declaration 
or Independence was read berore them. In all likelihood, 
George Washington used the Cambridge rlag that Xmas night so 
long ago. This is one or the details that aroused much 
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criticism of Leutze's picture. Others are that Washington 
and the flag bearer could not possibly have stood up in that 
boat in such rough weather. Also, they complained that such 
large pieces of ice floating in the river would have crushed 
these small boats very quickly. 
Perhaps we should admit that the subjects Leutze chose 
for his pictures were greater than his powers as an artist. 
His pictures do show many faults, such as being incor-
rect in some particulars, yet they have a splendid spirit and 
the composition is nearly always excellent. 
All of his figures show his fine powers of individualiz-
ing each subject. They arouse our imagination and stir our 
patriotism. The stories they tell make us proud that we, 
too, are Americans. 
The Artist: 
We call Emanuel Leutz an American artist, but he was born 
in Germany in the little town of Gmund near Stuttgart. He 
became an historical painter of the Dusseldorf School. 
His family moved to America when he was a mere boy. 
First they lived in Philadelphia and then moved to 
Fredericksburg, Virginia. The boy grew up in surroundings 
that were still full of memories of the American Revolution. 
He came to have a deep love for this country and all that 
America stands for. As a youth, Leutze showed such a gift 
for drawing and painting that his parents sent him to school 
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in Philadelphia. By the time he was 24 (1840) his work 
attracted favorable attention. He begin to receive orders f'or 
pictures. Then he went abroad to study in Germany at 
Dusseldorf and Munich. He fell in love and married in 
Dusseldorf. He and his wife lived there fourteen years. 
He loved to paint historical pictures that showed stir-
ring events. He chose American, Spanish, and English histor-
ies. He painted a stirring series of the American Revolution. 
The picture of Washington crossing the Delaware is the finest 
of the series. Leutze was living in Dusseldorf' when he re-
ceived the commission from the u. s. Congress to paint it. 
Vfuile working on it in his studio, there was a fire that 
partly destroyed the canvas and Leutze painted a fresh one 
which for some reason was not accepted by Congress and is now 
in the Metropolitan Museum of' Art in New York City. It is a 
large canvas, 148 x 155 inches, signed and dated 1851. The 
first canvas was patched up later, and when finished was sold 
to a museum in Bremen. During the bombing of Bremen in the 
second World War, it was destroyed. 
Leutze's fame grew, and he received many important orders. 
In 1859 he returned to America to live. He was commissioned 
to paint the fresco on a stairway in the Capitol Building at 
washington. The next year he became a member of the National 
Academy of Art which was a great honor then, as it is now. 
Leutze painted several pictures of c. Columbus, and of' 
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people prominent in English History, such as King Henry VIII 
and Queen Anne. He made portraits o~ Lincoln and Grant, all 
o~ which are in the Metropolitan Museum in New York. 
In 1868 Leutze passed away, but his many paintings show-
ing his patriotic love ~or the country of his adoption, live 
to give us his stirring message--one that we can never forget, 
once we see them. 
Story: 
Material: 
Source: 
Eisenhower Twelfth General. 
Picture o~ Eisenhower. 
Pictures of all the presidents. 
Newspaper clipping from The Christian Science 
Monitor, Nov., 1952. 
Our Nation's Presidents, Laidlaw Bros., Palo 
Alto, California. 
Dwight D. Eisenhower is the twelfth general in American 
history to become President of the United States. 
This information was given by the researchers of the 
Library of Congress. 
Eisenhower was only the second West Pointer to become 
president. 
The only other regular army West Point graduate to make 
the grade was General Grant, hero of the Civil War. 
More than one third of all our presidents have been 
generals. 
" 
From 1865-1885, a period of twenty years, the White House 
was occupied solely by men who had been generals in the Union 
Army. 
The presidents who served in the Union Army were 
Ulysses s. Grant 
Rutherford B. Hayes 
James A. Garfield 
Chester A. Arthur 
Andrew Johnson. 
The other six presidents who were generals in their 
time were George Washington 
Andrew Jackson 
Wm. Henry Harrison 
zachary Taylor 
Franklin Pierce 
Benjamin Harrison. 
Instead of setting a precedent, Eisenhower returns to a 
long American tradition of generals in the White House. 
The unique thing is that not a single one of the presi-
dents, up to and including Eisenhower, ever claimed or 
admitted that he personally killed or wounded a man in battle. 
General Ulysses s. Grant saw more actual fighting than 
any other soldier president. 
Neither Eisenhower or Grant received even a minor wound 
in battle. 
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Harry s. Truman fought in France during the First World 
War. He held the rank of Major when discharged. He was never 
wounded. 
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The two presidents who were known to have been seriously 
wounded in battle by action of the enemy were Hayes and Monroe• 
Hayes was wounded in the battle of South Mountain, West 
Virginia, during the Civil War. Monroe was wounded in one of 
the many battles of the Revolution. 
Zachary Taylor fought both in the War of 1812 and the 
Mexican War. How many years were there between the wars? 
1812-1848 is 36 years. 
z. Taylor and D.W. Eisenhower are the only two presidents 
who spent most of their adult lives as professional soldiers. 
W.H. Harrison served only one month as president. If he 
was born in 1773, how old was he in 1841 when he died? 
Twenty-three days after his inauguration, March 4, 1841, 
Harrison was seized with a chill which developed into 
pneumonia. He was the first president to die in office. 
James Buchanan was our only bachelor president. His 
niece, Miss Harriet Lane, presided over the White House dur-
ing his four years as president. During his administration 
a new era of communication was opened. President Buchanan 
sent a message to Queen Victoria by the Atlantic Cable in 
reply to a telegraphic greeting she had s ent to him. 
On the morning o:f July 2, 1881, Gar:field started on a trip 
to New England to attend the 25th reunion o:f his class at 
Williams College. As he passed through the waiting room o:f 
the Baltimore & Potomac Depot in Washington, a man rushed up 
and :fired two shots. Gar:field lingered on until in September 
blood poisoning appeared, :from which he died, a:fter serving as 
president :for six months. 
Grover Cleveland was a bachelor when he took o:f:fice but 
in the second year o:f his administration he married in the 
:first presidential wedding held in the White House. 
Tests: 
In what year was George Washington born? (1732) 
From whom did George washington inherit Mt. Vernon? 
(His brother Lawrence) 
What was the principal crop raised at Mt. Vernon? 
(Tobacco) 
Where did George Washington take command o:f the army? 
{Cambridge, Mass.) 
When was the Washington monument completed? (1884) 
Who helped build the Washington monument? (Individuals 
and groups here in the United States and abroad.) 
What great memorial is there to :four o:f our great 
Presidents? (Rushmore Memorial) 
What :four great Presidents are represented in the 
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Rushmore Memorial? {Washington, Jefferson, Lincoln, Theodore 
Roosevelt) 
Where is the Washington monument located? (Washington, 
D. C.) 
Where is the Rushmore Memorial located? {Black Hills of 
South Dakota) 
How does the Rushmore Memorial compare in size with the 
Sphinx in Egypt? {The entire head of the Sphinx in Egypt is 
not as long as George Washington's nose.) 
Who painted the picture, "Washington Crossing the 
Delaware"? (Emanuel Leutze) 
When did Leutze paint this picture? (1851) 
Where was Leutze living when he painted the picture? 
(Dusseldorf, Germany) 
What kind of pictures did Leutze like to paint? 
(Historical pictures showing stirring events) 
Why didn't Congress accept this picture by Leutze? 
(The wrong flag was used in the picture) 
Where can we see the original painting by Leutze? 
(In the Metropolitan Museum of Art in New York City) 
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CHAPTER IV 
SUW!ARY AND CONCLUSIONS 
There are many methods of teaching speechreading (lip-
reading). The materials in this thesis are based on the 
Mueller-Walle method as introduced into this country from 
Germany by Martha E. Bruhn in 1902. 
The consonant sound "r" plus the ten vowel sounds 
a, o, oo, a, e, i, ou, oi, er, and aw are used as an illustra-
tion of how material can be developed from other consonant 
sounds and the vowels. 
The material was developed in the following order: 
A vocabulary based on the syllables was developed. 
Phrases frequently used in ordinary conversation con-
taining the vocabulary words were developed. 
The vocabulary and phrases were then used in sentences. 
stories suggested by words in the vocabulary were 
rewritten for speechreading material. 
The following stories which can be correlated with the 
school program were then adapted for speechreading. 
Rome 
A Thoroughbred -- Theodore Roosevelt 
Going Fast -- A Rookie 
Ravens in the Tower 
. Boston Uni verai ty: 
School ot Education 
Library 
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The Wright Brothers 
The First Flight Around the World 
King Richard and John 
Our Presidents 
These exercises and stories are to be regarded as 
suggestions inviting variation and expansion. 
Several opportunities for fur"ther research present them-
selves as a result of this study. 
1. As the materials used in this study are far from 
exhaustive, further research for integration with school sub-
jects may be continued from this same sound. 
2. Materials may be developed from other sounds than 
"r" using the same method of approach. 
3. Materials may be developed from any one of the other 
five methods of speechreading as suggested by Montague.l 
1 Ruth Beckey Irwin, Speech and Heari~ Therapy, 
Prentice-Hall, Inc., N.Y., 1953, pp. 161 and 2. 
• 
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